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/ The Inpact of Ethnographers'

Roles on the Researcit Prpcess
Fl ‘// '—\

LY

. Mary Ha Metz
University of Wigéonsin-Madison

!

, /
In the last few years, it has become inareasingly clear that k

tra;ditiopal survey research can not produce the kinds of data which

illumine processes within schools and school systems, Qualitative

research, or the et.hnogramic method, has consequently ‘enjoyed a

suiden burst of moral and financial support.’ A clear need has emerged

&m in the ccmte.xt of evaluation res;eqrdl {lf‘arrar, Desanctis,' and

Oohen‘,' 1980) and in that of basic research (e.g. Ogbu, 1973; Rist,

1979; Rutter, et al., 1979; i'fi.'l.lis, 1977) for research ‘that can

explore subcultural assumptions, wnarticulated reqularities in inter—

a_ct.i.m, mnyezbal compmnication, and the develomment of relatic;x;hips
and idéEi.t:i’es &m@'m (Rist, 1973, 1978). Nonetheless, many

. educational researcher and practiticnets distrust'the "swjectivity" -

necessarily assoc':ia with qualitative research,’

o Itwillberrya.rgmrentintlﬁs.papez; that just as e {:—:'phic-
methods can be a valuable swppl:ea;ent to quantitative methods in their
d.apacz.ty to port'.ray phenama inaccessible to the nost sophisﬁcated '
Isu.'r."vgy interview?;t', SO a.lso they can be a valuable Sup],:;latent to our

" understanding of the limits and possibilities of social science research
by addressing the question of subjectivity directiy. JFor those who

" go to the roots of ethnoc_;ra,phy, or more broadly of gqualitative methods

1
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of research, in anthropology and sociology, it is evident that sub-
ject.i.\rit},r'is an inherent part of the research process.
In anthropology, especially, it is arcomwmon assumption that the -

- researcher is an instrument of the research, in fact-the major instrument.

)

As a human being, the instrument is variable and fallible. One ¢
corrects for those faults not by try:mg to cleanse'the resea.rch of ‘
them, but by giving a full ard fair accomti_ng of the instxurent and

its use so that readers. may ‘perceive' and allow for the various k:iiases
which will inevii.::ably creep into both the field work and the later
ingerpretation of it. The researther him or herself has a duty to
enga;;e in cxmsi:'je.rable' _self-analysis in order t? discover the ways

ip wlllidl his or Rer cultural and individual biases may shape either .
the actual behavior cbserved Of his or her account of the behavior and
its ueamngs Thus anthropological studies not émly routinely inclide

a self{-o:;ris_cious narrative of the Bduct of the researctf’which tells
the reader samething of the resgarcber"s perscrnal characteristics, but-
thay also weave thrmgh the account of the data the researcher's ’
pa:t't in vari;ous conversations and incidents releva;x:ﬁ; {to the analysis
(e.g. Spindler, 1973; Wax, et al., 19647 Wolcott; 1973). Thus, the
reader gams some knowledge of the mstﬁme.nt used for n‘easurenent in
each study. There are a.lso whole monographs and .collect.l.ons devoted

© dJ.scusss.cr;s./ of isspes sbch as gaining. acoeptance in the field, >

" building informative relatlonshlps w:.th.the people one stud.ues and .-

interpreting the data of mteragt:.on faithfully and :.ns:.ghtﬁully after
one le_;aves the field (e'.g. Bowen, 1954; %olde, 1970; Habe‘nstein,‘;’EQ'?O;.

Wax, 1971). o : R




- %

Anthropologists generally give fuller accounts of this kind than

do sociologists, The philosophical presuppositions of the field are

move hospitable to it, but also the isolation of early éntm:opc;logists“
Eor renths at a time among remote peoples forgéd them to part.:icipéte. '
fully in the life of the people they studied and thus to acknowledge
their own interaction as part of the data they collecf.ted. Soci‘oi.ogy
has a more positivist tradition. In fact, the main stream of sociology
is inhospitable to qualitative resedrch, ;nd qualitative researchers
have often been ambivalent about the treatment of their subjective
' pe.rscns as research instrurents. They scmetimes attempt to set them
aside and report what they saw, but little of the lense through which
they lcoked. : ‘ \
However, there has grow up within sociolog) a tradition of réflec-
tion wpon participant observation parallel to the one in anthropology.
Sociologists working in cormunities have reflected at length upon their
experiences in the field both in monographs, {e.g. Whyte, 1955\ Gans,
1962) and in oollectlons of essays (e.g. Vidich, Bensman, and Ste:m,
1964). 2nd socmlogzsts working in a great variety of cowplex organi-
zations, have reflected on issues genexal’to research in organizations
and specific to pa.ggcular ones. By reading this literature on
research in )rtenta.l lnsi:ital_s (Schwartz and Sckmaréz, 1955} in police
departments (Van Maanen, 1981), or in large corporations (Goldner, 1967)
“cne can glean a ratﬁe; -full picture of thg way sociologist fieldworkers
have developed research roles. The task involves a cambination of

careful plémﬁng, trial and error, and response to grganizatioﬁal

oconstraints.

e
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. A smailér literature explores the ways in which the field re-.
;—earcher's -intel';retétion and analysis are affected both by experience
in the field and by the full array of soc;al roles and moral ocrmtnents
.~ which the researche.r'brmgs w:.th his or her person tb the task of,
" understanding the reaJ.J.ty in questlon There are issues here both of
s mderstand.mg ‘the data (Douglas 1976; Gans, 1968;-Miller, 195£ Seeley,
1964; ‘Stédn, 1964) and of reporting it (Becker, 1964; Colvard, 1967;
Moore, 1967; Van Maanen, 1981; Warren, 1980) .
; - In tl‘us pape.rrry prj.mary"intent £s to djscuss the ways in whmh a
£ield researcher's work is ififluenced by the rgles that come into the
field as part of his or her person, by the role of fieldworker:itself,

" and by the sotial, -intellectual apd moral comitments built up in _

_ the many rles of the whole person who' analyzes the Field dats and
writes the public report of it. Tt will be my argument that all of
these influences carf be both helpful and hamful to insightful and
'accl.trate. "ohiective" Teporting. I will draw.upon the literature of
field work and upon My own recent e:-q::e.r:l.ence in a field.study of tl'u.reei

) schools . ) R

I studz.ed three publ:.c middle schools which were des:.gnated as
"magnet" schools. . -Each had a different educational specialty, and each
drew “students cm a. voluitary basis within racial quotas fram tlu:oug}ﬁlt
the large. cx.:‘.ty‘of Heartﬁi.and (a pseudonym). My purpose was to under-

stand the orgamzatlonal fmctlom.ng of each school jn the light of

two quest:.ons First,. T altt:szrr[:rt-.eclr to understand the character of each

sc:hool s special et'_lucat‘,lonal appmad'n and the changes in traditional
school o.gganiz'a/tlon, which that approach engendered--or the ‘alterations
Foo N . S .
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- system qrganization, and barents. . N

'nepessitated in the approach by the intractability of organizational

variables. Ssoond, I cons:i.dereq the way all of the schools were
affected by the speclal relations their magpet status created between
them and outside groups such as the court, the rest of the school

. ., To this end Ineededutounde.rstand process as well as structure
in each school quite thoroughly. I spent roughly a semester. in each
school, cbserving classes, talking informally with participants,
attending meetings, reading documents, and conducting semi-structured .
interviews with adults and children. I also needed to know sdmething
of fomal ‘and informal politics in the district as a whole. I.th«grgfore
interviewed parents, listened to school board _r?eet.mgs and watched ‘
both the papers and ‘the mforma.‘l. discussions of.the sd‘;ools"“;!hich came
Ap arownd the ocsrrmlmty In other words, 1 behaved as a very typlcal
ethnographer, whether sccidlogist or anthropologist. My sociological
training and my interest in organizations as, the wnit of analysis’ )
focused my attention more on the adults and more on.t_he mte:cpla.xy of
formal and informal structure and process than w?uld a different

L]

intellectual background.

Latent Roles of the Researcher

\
When ethnographers enter a social situation, they explain thet~
selves‘i:n terms of the purposes of the research and the activities in '
which they wish to engage-to collect data. Participants in the situa-
tion will thus respond to them pring.rily‘ in the role of f:'%s.-.lamrke.r,

ong which will usually have to be interpreted and indeed built up
‘. -

sincet it is likely to be wnfamiliz=r to the reqular participants. But
r
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the field resea.rc:he.rs enter the field also as human beJ.nqs er.ngJ.ng
in their very bodles a set of statuses such as those of gende.r, age,
and race whlch J.n'ply expectad rDle behavior as they -interact with other o/
" people in the situation, We may refer to these roles which are not “
part of .the' pi':.ma:.y role upon whi}:h mt.eracuon is focused, .but which
may have very J.mporl;ant consequences for acceptable and macceptable
pattems of mte.ractlon as latent roles. )

In many field situations, the most effectiv; generalized roie to
| which researchers may assim;l;\te their field work roles is that of
learrier, They are after all there to learn, and partitipants in many
circunstances feel most comfortable in e:qal‘a_ining the - to them often
self-evident - ‘facts of their social life to scre cne.clearly in nesd i
of fundamental instfuction. Occasiorially, however, especially in
dealing with persons fairly high up in formal orgamizations, the field ; -
researcher needs to demonstrate high status, competence, and a prior )
cache of rarely sha.red knowledge (Daniels, 1967; Gol_dner,*]éG?).

ReSearchers' age and gender will affect £he ease.with which they
fit into these two styles of relat'icmship. Young or female fiéld»orkers
have roles which mduoe others to explain the world to them, expecting
little opiniondted comment in response, Older and male workers are
-more likely to be expected to be knowledgeable and the nomms of inter-
action suggest a more kqual exchange of infarmation and opinion. Thus
young females can more easily slip into situations with little effect
and can elicit informatfon as leanaeré without inconsi.stency.' But they
may have more trouble gett_i.ng full explanatlms from persons placed

well up in a hlera.rdly who are more fully conscious of theruses of

€0




infoma'tion‘as powWer. Older‘naie ‘:esearchers\smuld_have the c;pposite
set of problems. Of course, the w;y one presents on:eself.Fcan either
underscore or couhterdct the presurptions ‘about one's sta\é:us and
personality based on age and sex. ‘

. . These cha.ractenstlcs a:;e not altogether external ones, either,
Most of us learn behavior.in accordsnce with our gender roles. In ny
earliest research I found' that the early training which had enabled me
* to be an atte.ntlve lJ.stener to a "datE" was equally useful in being
an attentive and appreciative listener to’ an mfomant’f Aml the
e}q:-ec;tat‘mn that I woulfi listen merely to be .:m.fomed, and not to
respond, wh:.ch saretimes annoyed me in my male fellow students was a
- useful one in my relationship with informants, espéciang when I j

I
1

found them hard to empathize with. - i

I .that ea:iiest research (Metz, 1978b) undertaken in 1967-1968
whmlwasmnvlatementles, I“appearedevhnyounqerthanlwas
I also came into schools w:.th -a trammg in soc:.ology and .no pr:.or
expenence in schools: so that’ I was able to present myself very
genm.nely as ignorant about scmols and 4in need of a good deal, of bas:.?
tutelage. Many of the older teadae.rs m.fomed me as they woul!
sb.ldent teacher.

; - “

7
In Ty nore recent researc;h started almost eleven years a.fter the

4
first field work was concluded]' I had aoq‘u.xred & doctorate, oon51derab1e

aqaerler)ce in teaching at the owllege level, a good dea.l nore knowledge ‘

about soc:.oloqy and scme more about schools, two ch.x.ld.ren of my own,

wrinkles, and a,greater measure of confidence and assertiveness.. At

the first school I entered, the principal's questioning revealed that
- ? N "

[
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* I had a doctorate. She’introduced me to same teachers as Dr. Metz,
and the title stuck with some despite the fact that I corxs_isfenf__d'.y
introduced myself as "Mary Metz" or oocaswnally Mrs. Metz. It\ eaned
torrethat ﬂus title J.nlubltedthe staff and castn'e in therole £
evaluator more ‘than learner. HE later schools I therefore told
principals that I préferred to be mtmduoed as Mrs. or Ms. Metz,
according to comin school use of tltles It was easier to take the
learner s role at these two schools. But I never felt that I was as
ea511y ass.um.lated into this role as I had 'been when I was yonﬁgqr—-

) and when my not always oont.rollab_le expressions were perhaps more wide-
eyed. Subjectively, I was also less patient in the long hours of
chservation and quicke.r’to' draw conclusions, perhaps to leap to them.

It is important in thls context, that as magnet schools, the
schools I was, studying were also probably more pollt‘:.cally vulne.rable
than the schools I had sttxiled in the late 1960s, though thoss: schools
also were in the pol;‘.tics.!. spotlight as they traversedthe early Years
©of a volwntary desegregation plan. Thus participants.had more reasoﬁ_

o be c.-auti'ous in talking to an outsider. Again, whether because of °
the political need to omt;.to,l any infommation about the school, or

because of my more irrpressive credentials and more -sage appearance,

the prmmpals'm aZI:l three sclmls vere far more generous with their .

time in taJ.kJ.ng tome tlmwere thepmc:.pals in fheearhersmdy
Race is clearly an important varlable, especially when the settmg

under study is anmlt:.—rac:al one. All my studies h&webeen.n.n de-"

segregated schooIs In a.lf rac;al dlffe.re.nczs and intraracial and

interracial mte.ractlons have bee.n one of the subjects in wlud-n I was
L | * 3

Senondy .
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" about one's body, cne, also carries in an identity associated with the

interested, though not the primary ones. I am white. In 1967-1968 dtl_ier

whites were much more open with me about ‘their racial attitudes, '

2 Blacks

especially their prejudices, than they were in 1979-1980.
were perhaps more forthright in discussing the prejudices to which they
are‘subjec'ted. But in bot;h settings, both races were caytious in
attefipting to assess.my poéitioiu before saying much. And in both my
race clearlx affected the kind and ampunt of mfomatlon abqut both
attltudes an& pract:.ces to which I could cbtain easy accgss. It

seems clear _tth)in a study in which.race is & major, topic wnder study,

© the opt.ima.l pattern of research requires an interracial te.am-tl'x:;ugh

such a team will in itself inhibit scme people's reactions to all its

Aside-From those roles which ane carries into the field visibly
setting which has led one to the research. One is a graduate student,
a professor, or an employee of a private or pub];i.c reseérch agency.
This identity is h.ighly relevant to the fieldworker's role as it
éuggesfs the purpo;ses to which the study ﬁrillt be put for, either
ihstitutifinal or personal reasons. Staffs of schools are highly aware
of these identities. \ -

Sdml systems w:.tlun easy reach of universities are 1J.kelly @ be
overwhehned with a t.rafflc of graduate students look.mg for a' labpra-
tory for theJ.r mndatory research Though eﬂmgraphers may be fa.u:ly
rare among tl'fese, ‘they may also be rega.rded as espec:.ally dernand.v.rig -
with their need for long periéds of obs;zvati'on and for open-ended’ .

-

s

- -

means of data gathering. Even when I did my first research in 1967-196%"

1i
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I' was §reeted both wear:.ly and war:.ly by the system officer in dharge
of extramural research and the principals of t.he schools I studied.
Scn'e teachers, too, e:q:xessed weanness w:.th rese.;u:ch which took theJ.r
tiue yet seea‘ned to have 1ittle outcare either’ for ‘that school :Ln
particular or for schoolch.x.ldren in general (cf. Paddock and Packard,
1981). 'I‘he city whe_re I currently am wor}ung has fewer graduate
stt.ﬂgnts to deal with, but w:.th the passage of time, the school per:-,
sctmel have- become soph.tstlcated about the uses of research data to .
#

"build careers. Same spoke to me cynically, and some pleasantly and ‘

supportively, assuning the use of the study to buildw owWn futﬁre.3

One teacher j.nterrupted my usual explanatlm priQr to a fom\al inte.rva.ew

‘ {ofthepurposes ofthe research.fﬁ:basm mderstandmgandanu.xedav.ﬂ-

- =10~

ience of sl?c:.olog:.sts dnd practltloners Fo ask abruptly, "What do you get

[

cut of thls""

&ﬂf
Scmewhat startled, I replied, "Do you mean me, personally?”
. “iYes," he repl:.ed without eubro:.dery ' N
N . . H . . ¢ s
oy "Well, I have to publish, lest I perish," I replied with a Might

., "CK" he said end indicated we should start the interview. He was

apparently satlsf:.ed both that I was honest antd ;}Jat 1 had an mderstandable .

pe.rsonal stake in the ente.rpr:.se whlch did not Ldentlfy me with a local
faction or agency of wh.l.ch he wished to be careful He assumed that
persenal purposes wohlﬂ be pa.]:armmt and looked for cnes which d

\-f-
be hafmlessly seif-centered. ‘ H

W

To the degree that he was idenuf:.ed with the sc:hcbl he probably -

_should not have been s0 easily sau,;fa.ed Literature 51 the sociology

of the professions xmre widely as well é thaft on the reportmg of
F
ethnographJ.es rore narrodly ‘(Seeley, 1954; Warren, 1980) has indicated
- : v

L
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. profess:‘con, 1f not ih the soc:.ety, are great. Ho.vever, this is| a pressure
“d"

o which et.hnographers are. Qe:l.ther mors ndr less susceptj.ble than
researchers using quantitativé methods.

: Ihterpy:etive Persp'ectives ‘Attributsble to the Role of Fieldworker

& . Just as the iatent roles aiy £iéld researcher st brmg along into
: the context to be studled ey facilitate or lmpede the: gathermg of
f'*"ar Qataand will prg:ababfy shape. it in either case, s0 the role that Jn:\
develops qua f:.eld resé.rcher wz.ll fac:.lltate some kinds ‘of data
. gathe_;:a.ng and some kinds of - ms:n.ght while mpedn)g others Eth.l,'ID-
. graphers faml:.ar w:.th- 1;;19 ,l:.t.era.tur%I have c:.’ced know that one of
\ tnein'f:.rst dupies is tt:e&careful scru'giny of deed, word; and thowght
for signs that their cu}tural or nal biasés are affectlng e:.ther'
'the:u: j.nteracts.m with others in ways which w:.ll sked the data or
thea.r mterpretation of the data thgy receive in ways wha.ch w:.ll skav
wanalysis. But smet.:mes, .1t is d.:.ff:.cult to dJ.stmgm.sh b:.as from
it;sight, Research conclus:.ons ‘d not necessarily fJ.rst appear in the
form of logical reasoning‘ Much ¢an be learned frcm attentlvexmss, with
proper skeptlc:.sm, +o the f:.eldmrker‘s feelings as, well as tl'mxghts
The positivistic bias Of much social science research te?))dsl to bllnd us
.+ to the insight that can be gleaned from feeling. ~
i used "Maumﬂ-neﬂm in my first.gtuiy not out. of any
philosophical ;IngEl}t for the primacy of: process, but simply because
? _the problem I was mita.ally mterested J.n—-the effects of congruence

and moorgmence in definitions of leg:.thate classrocm author:.ty—-dmwanded

. .
- "r . ~ ’ . . L. ' v
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‘observétticns of actioens rather than verbal stm'naries of actions.r

I quickly dlscovered that teachers and students dlffered vocrferously

amng then’selveg over these defmltlons I carefully scrutm:.zed my

~ behavior 'and initial ana.lyses for signs of persona.l blELS on these

issues. I cave to, the ooncluslon that I dJ.d have a personal pre—
dileotion favoring t.he s:.de in the debate which gave more nghts

of participation to.children. That side also defmed educat:.onal énds
to include the development of curicsity, of soc:n.a.l responsibility, and

of individual mitia(tive as well as subject matter maate.ry I made a -
very conscidus effort in reportmg the study to be fair to both sides.
v *AsI worked on‘r;y current study of magnet schools I lwas'onoe more
alert for this _bies, though the issues of concern wére somewhat gifferent.
Here I found thit I differed from many of the staff and parents and

s& of the wiversity oolle/aLgues with whom I would dJ.scuss the broad

' issues at stake, I gave primacy to the soc1a.]. etmosphere of each scho'bl

" and to the quality Of interpersonal relatJ.ons as an J.ndlcato;c of its

effects on sbudents Others were more narrowly concerned with dertbn—
strable academic grogress, a variable which I fownd important, but not
so ¢entral as they did. ) -

It was not wtil after T had left the field and vas well along i the
analysis, that I realized that what I was mterpret:mg as a b:l.as to be _

resz.sted was in fact a t.raJ.ned ms:.ght to be fostered Classrocms are

- very private places. Strong norms establish them as the terr.l.tory of

single teachers who let other adults in rarely and often reluctantly.

' 'Ihus; ethnographers such as myself have a truly rare exper:.enoe in

sitting in the students' seats hour after hour, day after day, long

(1 .
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) e.nough to a.ffect th ir own mood and the1r expenenoé of the overa.ll
¥ shape of their lives. They aJ.cme do so with the sens:.bllltles #ha the

capacity to artlculate their expene.nce of a::lults rather than of children. ?;:-

v J /’ ) 4
My "personal biws" for rore pa.rt:.c:.pato:y, broadly’@am.gned ‘/ " 3 “ ’E

education which -developed dur:.ng the course of @f:.rst study, and ¢ ;

for signs oqutuients' personal canfort in the esltuatlon and their easy
mixing across lines of achievement and race wh:.ch developed in the, T
second " study, were not pre-emst.mg biases at all. Rather’ 1-1hey were '_ \\.\ e

K|

responses, generallzatlons, gradually drawn out of my pa::tac:lpatlon

in the school as an observer, They were felt, e:rot:.onal, responses,

yes, bug I would now define them as reasonable conclusions from

research. Ethnographers not only can see-and measure dif‘fﬁexenoe:s

in the quality of life between and within schools, (Clement, 1978; é
Rist, 1979; Ruttér et. all, 1‘979), but they als'o can e;q:erieﬁoe énesn

and feel their effects on tlwrselves (Cusick, 19'?3, Peshk:m 19'?8)

and thus "know" their welght upcm one's feelmgs of self-worth and

v&

one's willingness @ ente.r /nhe situation on a deu.ly basis.

Thus, it was not just an mterestmg sidelight of the researdz thab

I blushed and wa.shed rrcrra-rtanly to disappear in a- smth bradev Alass -

when I had my pencn_l and notepad in action as the teache.r prissny

¥

. told the,class,’ "Everydne put down your . When.I speak I want:

]

your Full attention.” Similarly, my suppressed and suffused feelings 9

of anger and moral disspproval when a teacher, shouted at a studeht over
‘ ., scme tiny infraction, or when a teacher greeted a class belllgerently

at. the start of a class hour were probably very accurate pa.rallels of

4 the feelings the-children experienced in the same 31tuat.1.ons.

1
1
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My e)Ebitett\ént:-a:ﬂ pleasﬁ:e as a class é,gught tagether to solve a ! .
riddle posed by the teacher reflected my being caught wp in the collec-
tive m:aod In the same way, my genmm enjoyment as well as my sense
of participation in watdufhg qroup of eleven to fourteen year olds
put on a msical play told as l'f’ftld‘f about my sense of belonging in
a school which bent great efforts to produc:e a comon sense belongmg
a.s it did about the” (‘genm.nelyf hlgh qual:.ty of costumng and pe.rformanoe
mustered by the young thespi,

But, if my experience tahgit me well the force of. the personal

'and social c:haxacte;r of lifefin classxdoms and schools, it téaéht me
11tt1e about children's acadamc progress except t:h.rough the media of
fonnai indiators such as ‘tekt scores or indirect md:.cators such as

5 Thus my methods may have

led xe to mdererrphas:.ze thé- academic aspect of school experlence ' ‘

teachers’' estimates of student. progress.

Slgmfmant gaJ.ns cnn.fe.rred By any J:e.search methodology are genexrally
offset by scme kind of les ¢
. . mepomttobemadehe}:eisthegenefaloneﬂmattheParticipant

cbserver role mﬁe@.péxﬂcipa}:"ion. 'I'hat participation teaches a - -
. 1esson~through the ned.lun Qf' t;he researcher $ own experience mcltﬂn.ng

his or her Wt e@enence Too mistrustful a search for
3 . bias in its assumption that the reseafdm is a faulty jnstrument,

because a unique one,cverlooke the fact that the observer is a trust-

mrthy :.nstrmenﬁ because he' or she is alsg an exmple of the wmiversal, oy
_anmstnmentveryllketheperéonsaboutmmonewantstoleam . “

Where the researcher's experience is one J.ﬁrely shared.by art:.culate -

spokesnen, 1t is espec:.ally 1:tkely tor y:Leld ms:.ghts for a 1a.rger

L4
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"ccmmmity To ac}efcmledge that those ,insights may, and probably will,
rbe &tlective is not to deny the:.r value. .

The role of the part.i.clpant observer breeds other special perspec—
tJ.ves whic,h work in riore subtle a.nd ccnplex ways The role is ynusual,
dJ,f.fJ.cult for most people to mdexstand Yaguely defmed a.nd in scme
ways decepta.ve. Durmg f:.eld work all of these cha.racter:.stlcs create
considerable stram for both etlmographe;s a.nd the people they study.
Same create st.rams which cmtmtg ‘through analysis and writing.

First, fieldworkers must cons'taritly intréduce and explain them -

_ selves as tﬁey' ent;an_ the field. Most of the people:they are studying
L

will not understand what they are doing. Repeated explanations will
' -

be necessary, and even with these workers are likely to find their role !

assimilated to some more familiar model. If the model is that of
.'admfnistra’tim spy or govemt a.g’e.nt,6 participants’ Lmderstandmgs
of the role are ij.ke'ly‘ se.ricmsiy to daffage rapport. Thus, fieldyorkets
must find nmverb‘al as weil as verbal ways to reassure reszaonﬁents

»

and demonstrate then: trusﬂJOrtl'uness, respect for confidentiality,
and neutrality in .mtemecme conflicts, .
' But nost mporta.nt for this discussion, the field researchier’s

‘role is in sare wiyS a deceptivey or at least artificial, cne.no matter ¢
how fully and straightforwardly its occupants describe their purposes and
interests. ‘H‘D{lgh people kriow ethnographers are there to study them,: '
when the etlmographers are at all ska.llful, pa:ta.c:.pants gradually "forget"
tlusfactas aresearche:beocmes anacceptedandord.].narypartof

the social dandscape. ' Ever] w:.thout great .effort on the researchers'

part, ‘ties of simple human a.ff:.m.ty h:lll grcalr‘i:E up between them and some

of the participants. But under ordihary circumstances, researchers
) ‘ HY
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will assidvously cultivate such ties, for it is often rematked in the
literature (e.g. Colvard, 1967; Schofield, 1977) that the fullest and -
most fruitful pieces of inféma.tion are given in the ;ontéct_of relation-
ships of ease and rrmtuallty . !," |
Etlmgraphers as persons are subjected to multiple strains by
these le c}emands Not only must they be constantly "dn“ defm.mg
thenselves, guarding against msmterpretatlon, judging ambiguous
situations, e(md forming an emergent agenda. Also thby mast ingratiate
themselves with others personally and appear o intgract spontaneousiy
eo that participants are not inhibited by their presence, while they®.
" fact reserve their own feelings and use occasions and rel.;:ztionshipt;‘» )
midlo}'hers treat as ends inthanselw';es forthe:.rcrm instrumental '
purposes. They are always in the situatioh or thé relationship but
- not "of" it. And even when their spontaneous errptlons & arise and
they develop feelmgs of affection and loya.lty, they must hold these
eelmgsat as so oesofb:.asnotonlyj.nﬂzeupenpeptlmof
those persons ith wham they have developed ties, but also of others
o vﬁm their "friends" may be emotionally or profess:.onally opposed.
, Furthemmore, researchers are always aware ‘that an end will arrive "
when they w:.thdraw fram the field. a.nd even their rost pers/onal conver-
sations and exchanges will be categor:'.‘zed as data (Daniels, 3:96'?) .

Gans (1968) has insightfully em:ed'that fiem‘:orkers con-
sequently suffer two sets of pangs the{{ live a soc:.ally -
marginal life, as they invest enormous anbunts of social and emt.mnal .
energy in a s:.tu.ation to which: they. can never allow themselves to

belong. (See a.].so Khle:.f, 1974,y 8econd, they are oc;nsl:.antly guilty

g L4
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as they use p:ersonal relationships to instrumental ends, n'o_mat?:er how
high their pu'r[..voseS may sean Gans argues that these twb em::tlons
can easily £géd to a compensatory “"overidentification” in which partici-
pan_t cbservers make up for their marginality and their guilt by seeing
themselves as» the champions of the studied. group in the larger world,
as persons who will interpret its tre c:haracter and dispel negatlve
ste.reotypes L.

1 would agree that this phengmeron is very real. I experanoed it
in t.he study of rnagnet schools particularly in one school. “In that

school the administrators express%i the most open concern that a study

might damage their reputation before I entered, yeio: the whole staff
made me the most pe.r;‘»onally WF].CCTI‘E and gave me information most freel'y.
After about six weeks in the'school I found myself identifying so mich
With the staff as they faced a cutback in fedéral funds, that I reduced
my presence at the school for a while to regain n'y outsider's perspec~
tive. ' .
ﬁuth the same set of strains :Ln the’ resea.rc‘her‘s' role nay create a

contradictory dynamic in field researcheis' feelings toward the groups

. they are studying. They may express theit sense of marginality and

guilt by disidentifying in a similarly ‘exaggerated way . Their duty to
part:.c:.pate in a s:.tuatlon they f£ind in scme way repugnant to theixr
values, to stand by outwardly mnjl.ﬂgnenta.l while part:.c:.pants engage

in behavior they find morally or aest.hetlcally object.lonable, may.

lead them to vociferous expression of their criticism upon leaving the
. LY

field. Even when participants' ptagtices give researchers no moral’
qualms, if participants make them feel umwelcome and resist their

* /
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efforts to oollect,"da@}: researchers may develaop a negative ‘ani’nus
towards them. * I ,

Both fQ:r:Irts of response may be exper:.e.noed by the same researcﬁer
in different StLﬁleS(l’ They may also be experienced by a researcher
as h;_e'Qr she confronts different factions in a single setting or
different setth1gs in a study of multiple settings. When I moved from
the scheol I just mentioned to another blessed with much better resources
‘but w:.th mich lower faculty morale and lower levels of faculty effort
and $ensitivity to students, I was never able to muster as much errpathy
for any of the groups in the school as in either of the other two
schools. And there were times when I found Iry?lf consciously fight.i.r:ng
feelings of disidentificati&&. ) )

These psychological dynamics of the ethnographer's role are more
camplex then a simple congruence or incongruence between the ethno-
grapher's values and those of the groups urMer study. They arise from
the perscnal conseguences of socialxinte.rac.tion. and they can nm very
deep. If ethnographers & not rerrembera.ll the injunctions for self-
analysis and skepticism toward the sources Of their mc;lusions, the
_.psyciwlog:.cal dynamics of the:.r role can shape their mderstanding and
their descnpuon and analysis of a setting on more personal +than

empirical or J.ntellectual _

But it is .urportant to rane:rber that ethmgrap'hers mvolvanent
w1th their researdl subjects & not make t"rm d:.ffexent kinds of people
" fram others It is altogether poss;.ble that su.rvey researchers also -
develop synpat}wtlc and msw'patheta.c respcmsee to certa.m kinds or..
‘classes of people. And if these responses t9 p_ersons are divided glong
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the same lines as)\differences relevant to the research tqplg, such as

L&

i social class, race, gender, or role occupancy in foxmal o{gamzat.mns,

substantial bias in their mte:cpretatmn ‘of quant:.ta,twe fmd.mgs can
result. While ethnographe:s deeper mvolvatent w:.th the subjects of
their studies may intensify their r.elatmnshlps w:.th them, and thus
the:.r feelings, J.t_;lso makes it easier for them to change those
feelings as ‘they come to empathize with initially alien groups (Gans,

19687 Van Maanen, 1981). ' .

s

Latent Roles Specifically Related to Educational Policy

+ Ethnographers in educational settings have same distinctive issues

to deal with as they consider the latent roles they bring both to
 field work ard analysis.’ 'All of us have been students, "and most

researchers have taught, even'if only at the college level Most of
us'are pa:cents of ch.}.ldren who will be, are, or have been in elementary
and secondary schools Quantltatlve researchers bring the sane

. . ’ '
experiences to the framing of research guestions and the analysis of

data. . - ' s

' It was in this area that scme idiosyncratic and partiaily accidental
experibnces n my latest research brought me to sane I;ew insights. The
magnet schools of Heartland, where I had recently moved, seemed tailor-
made for my research interests. But I hesitatedt shghtly before
applyf_ng for a grant for the project.because my oldest son was in-the
first grade in one of the magnet schools. With my positivistiq training
in sociclogy it seemed to me that such a cldse personal tie with the
system might bias my perspect:.ves or taint my obsefver's role.. However,

since he was in an elementary School with a ‘different educational
: \ P
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' spec:.a.lty fram any of the mddle S\Ehools I pla.nned to study, and s:mce .
he would have two more years of elementary school at the. close of the a
_ study, the two asPects of my mvolve:rent J.n t.he sclnol SyStem seened
safely insnlated frcm each other. ' ‘ ‘
. : ,Fate, and ny naivete about the tumoil of arrangements in newly
desegrégating school Systans, qmckly caught up with me. I reluctantly
yielded to pressure to run for the pres:.dency of the a.llmg parent group
at his school, thinking that At would involve mo activity beyond the
school walls.B at its Aug‘u;%t_ meeting the school board, without prior
warning, closed the school and ocmblned its students and staff with those,
. of another magnet school. which had not been filled. . To make matters
mrse, they took a parallel actlcn with one of the mldile schools I
had pmposed o study. i ' .‘
" I bad a personally difficult chdite to make. However, since I -
“did not know whether I would be funded for the study and the demands
o of 1y research role were vague, while ;ﬁlé'j:esponsj.bilitiés of my role’
as PTO president were relatively clear and the need of the rostly
working class studex;tgs for the se.rv:.ces of .the highly successful '
school cmﬁening; I ‘plunged into the political fray. Parents of
the two sd'q;ls joined in an intensive three week effort, well covered
by thé local media, to change ‘the board's mind. We failed. I awolled - g .

L4

+ Ty son in the neighborhood ‘sehool where he had attended kindergarden

-

. and withdrew fram school politics. X
In the course of those three weeks of meeting with other parents, °
school board menbers, and representatives of the ia, I was not a

, - participant observér but a total participant (cf. Gans, 1968). As

A




" Gans a.nd othaers'l';ave 'found total partici

/' patient of interviewers.
{

P

ion teaches one about thé‘
arotlona,l qualj.ty of part:.cipants' iences. I never could have
understood these errot:.ons as well wig { even the most intensive partici-
patJ.on as an out;ﬁder. And I gai : access to po.]_i.tic-al' !uwle}:l;ge

shared among parents and with parents by school board members who had

/thalriqam poli,t.%cal'reasons for supporting our cause. Such information
/ would have been mich less :

There were thus gains/in lqcmledge fm{lw‘ ticipation that 1
did not antlcipate Thete were, of coursa, also lmgerJ.ng effects
Though I had fea.red a negatlve mpact on my access to the schools, I
found J.nstead that my polit:.cal part:.upatu.on é’eaned to. snnoth my
ent.ree Wlth one principal’ of a middle sc.lml perennially threaten

w1t.l'1 a similar transfer.. (I told her of my role, lest hJ.gher off,xc:.als
interfere in any way because of 1t ) The expenence certam.ly paved
the way for long and open conversations with t.he parents of the school

whlch had been transferred along with my son's-—even though they became

divided into{hd}_:posing factions during the“' following year. My background
Y

did make the principal of that school sporadically quarded in talking

~ about issues where parents had an emotional stake, lest my relationship

tooa

with them ally me with them or provide a pipeline of information.

1 llstened to school board meetings on the radio and postponed my
interviews witH central office and board personnel until the end of the
field work when my face and name —-never very highly visible —had had’
tire to fazﬂe_fran their memories. Though others told me that high
officers in the central / office put my rés;earch role and my parental
e
4
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role together, they did not mention the fact to me. !

" The dffects of this experience in my own perspectives were probably
more important than its effects on my relatj{onship's with others. I
‘. became highly sansitive to the fragile polit.i:c@l position of nuaignets
and quick to see signs'of the erosion of their special character.
also became ‘very sens:.t.we to, the pollta.cal and mhratlonal characte.r of
‘dJ.str:.ct decisien making. The latter. phenci¥nen, in part:.cula,r, '
been docm‘ented in othe.r oontexts (Cohen, March,/and _Olsr-m, 1872;
Flrestone and Herriott, 1981; March and Olsen, 1876). My‘ experimée
thus helped me qulckly to recogmze Qrgamzat:.cmal and polltlcal pro-
cesses which were mportant in the Irlagnet schools! relat:.ons with the.u:'
ermroment, but it may also hava led e to e{aggerate the.Lr importance.

.Afterbothrrysons,theyomgermmakmde:gardemer ha&spe.nta_'“

year in the’ ne:.ghborlmd school follow:mg the closing of the school- I

.ment.wned Ltbecamecleartonefxdntheu@@enenoeﬂmerethatstruc-

tura.'l. factors gave the magnets.a great advantage both ./J.g academ:.c
- instruction and in irtterracial .relations.’ For the following year we

7 M . .o
i movedbothboys intomgnetelmentarysdmls' I now had to admit to

'nyselfthatIhadaveryrealpersonalstakemthecontmuedmstenOEE-

and full supporﬁof thé magnet’ schools. I hadtobevery careful that
that stake did‘npt distort my mderstandmg of ﬂﬂlmlatmn‘s of the
magnetsmththerestofthesclmlsystsn |

Furl:her experience with the research brought me to see that I had
amther role which affec'eed my perceptmns in the sdmls 'I'hat role

was the cme of city dweller The issue of the c:.ty-subu.rban Spllt

i
.

began to beoame pressing durmg these years in ma.ny oontexts which ha,d

e




nothing to do with schools, Issues of taxatJ.on, of sewer ‘exXtension

and repalr/ of contml of cho:.ce r:.verfront property, and, of freeway

constryetion and mass transit all pitted city interests against suburban ‘
ests. ' '.

(I One day at the first research school, ' teachers who lived in tl;e
suburbs-were debatmg with thOS'e who llved in the c1ty the wisdom of

a recent ruJJ.ng that new teachers nust reside 'in the crty The suburban

teachers held that conderned teacher-parents could not fairly be '
asked to subject their families and children to city conditions includirg.
city scahwols. City teachers held that the city is a healthy environ-

ment and the schools provide good education.

The implications of this debate for the teachers' belief in their

‘sbility to affect their students were obvious if cne assents to the

" view that expectations of effectiveness affect both levels of effdrt

and indirect messages sent to children. The conversation therefore )
was iuré:ortant to mis as an obserYer. As aper.soncon::emedwitheffects
of schools on children, it also seemed to me that the city teachers were
more likely to be effective. But I found mysélf inwardly cheerihg for
the teachers supportmg city residence for more than these very. good
mtellectual reasons. I was after all a city dweller with a large Y. .'
financial ccmmltmentm aInuseofwluch I had grown fond. And my
dﬁldrenwereincitysckoolsandlﬂcelytoranainﬂmere. .

‘ Similarly, when a local m‘agazine ran an article decrying high
rates of fallure and drcspout in the Heartland public schools, the

h.ighe.st, the article rema.rked with horror, in the whole state, my flrst

response was to check the authors' address. Clearly, Heartland's

L Toogt
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. schools can only be eva.luated by camparison to other c1t1es of s.mu.lar
51ze and class and rac1al oo;rpos:.tlon, not by ocmpanson to its rela—
tively prospe.rous rural stete which oontalns no other city w;th | '
Heartland's size and its social conditions. The article had made i
cleér n‘etl’ndologlcal, error, but I perceived it mnedlatel,y, in par;:
"because of my heightened identity ;s acity dweller..
Nonetheless, I found that identity confl_lcu.ng w1th son’e of my

other roles One day, w:.th my professorla.l mle forerrost, I mentidoned
- same tentat:we ge.nera.hzat:.ons in a casual oonversatlon with a sympa?cfetic

oolleague a.lso a city dwellef. I spoke oonfldently of "urban schoolg!
hfwmg certain proplems. “Are you sure those are espemal]s_z u.rban :
problems?" he asked gently. It was mxed.lately eva.dent ‘to.me that
they were not. But I had spoken w1th a certain easy oondesoensmn toward

urban schools, as I identified with academ:.a

A

_ The importance of my own roles and my strugglés ‘with them lies in

- F

the fact that I have gradually come to see that the dramatic character 5

of mf( parental i.rwoivénent and the current evidenoe of city—suburban
ténsion in Heartland have simply made me aware of a process whlch is

mlversa.l IfIhadhvedmasuburborabordenngmuvermty’own

and had my ch.l.ldren enrolled in school “there, T would have had no less

of a stake or-a bias in studymg the city schools. For I would still

hav:re made seni—omscious conparisons between my ’d%ldre'n's schools and
“the ones I was stndyj.r@. ' I s:ciil would have asked the tmoonscious
question,,' "Would I want my 'chilc__i‘ in this setting?" And though T,
might have disjdentified rather' than identified with parents who Would

" put their children in sich schools, I still.would have had a parerits'
h ‘ ol "\v‘

-
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‘féelings about the m;tter rd ) _
; o - -"'?- Iamhotsaya.ngonly thatresea:ch%rs lzkeallpersonsa.resocz.ally
locatedandt]mshave aperspecuvarootedmaun\;, a place, a culture,
and a sat of rqles (cf, Berger and Luclcmnn .1966). That is true. b
But, in the matter ,of urban schooling we "also all make ;ﬁ:ioes‘, whethe¥
consc:.ously or subconsc,lously, wluch place us w:.th.l.n very lively con- ~
LT - 'tpoversles Those- who. live mth.m cmmutmg dlstanoe of c:LtJ_es,
- | espec:.a,lly, make a choice to live in the city or outside 1t Ansi in
making. that choice~~even if it is done ov'er issues of acres of grass
or capacity to influence local government--we decide whether or n::rt

.-
. to share the fate and the services the city offers..’

Since the major
sexffice offered by local government is education, the decision of whe.re
to live is often mportantly a decision about where ch.x.h':‘ren will go
to school. Thus anty one whosa children have passed the age of flve
has a history ¢of choice in ;;ubla.c educatl@ w:.thi which he or she rmst
live. Those of us who writé about education, whether our data be

N _ qualitative or quantitative, will have perspectives shaped by that choice.
Wemaj}wlshto justlfyo&actlons orwemayw:.sh tooonpensate for
them by‘ supporting ao,digferent perspective. But those of us who are
parents can not escape the fact that we hafle made real life cnrmiﬁrents
ahd that those d:nmtm.nts w:.ll shape cur perspecuves tcrtaard ed;catlonal
issues. We ought, at least in the privaty of commmion w:.th our, type-,
wn'ﬁrs to admit that fack before e set words on pages and to be sure

‘; . ,/’ thatthoseperspectwesdomtmdulyshapethemn onswereachm

) the publiq sphere. . ) . - -,
IR ’I‘hz.sz.ssue is coafplicated by a p?cuha.riparadox mAmencan education.
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We agree as a s,ociefy that the public schools should be an avenue for

* -
i + .

equality of opportunity. They should égfer equal resources ard

an equal opportunity to every child. -Public schooling should not be

used for private advantage by those with more political or econcmic

power, But o;'xe does not have togo anywhere ‘nearly as far a$ the
radz.cal cntJ.cs of educatJ.on to see that in fact the schools & differ 5
accordn.ng to the ecommc: and political, power of parents Inequallty

in per pupil fimding Between suburban and urban dlsmcts is only one,

- easily measureable, sign of this difference. B2As federal funds are

withdram it will beccrr'e ever more evident. P;.'tbably even nore impor-

T - tant 1s the wnequal d.xstr:buta.on of ‘skills in the student mix as sc:hools

re.flect segregation by social c¢lass in suburbs and even in mdlw.&ual
R - ™y
sc:hool attendance areas, i

L]

We accept this situation because at the same time that we belleve

“in equallty of opportunity as a principle for the society in general,

we conside? it "patural” that paréntb will want to give their own

‘individual children: the best start possible~-that is a better start than

same one else's. But if we use public schools in seléct communities to

- 3
" this end, we are supporting uhequal opportunity as we do so. And,

even if we use érivate schools to this end, we are depriving public
schools of one of their most important educational resources, well-
Rot-dvatedchildren with good skills, as part of the student mixy
Researchers who deal with education, then, are in the difficult
position of having made choices in an area of paradox wer’ self-interest

and ?ﬂe set of societal values routinely came into sharp conflict.1? As’

a cmsequencerthey experience structural pressure toward less than total

-“ ) ’ 4
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harmony and clarity of thought on the subject. Inds.w.tiuals are none=
theless respons:.ble for clear. thought and carefully reasoned , analy51s,

despite these social —.}éssures toward confusion.

CONCLIFSIN

Ethnographers gather a much w:.der range of mformat:.on than do ®

. survey .mtemewers Thegy are preSent anong the people they study much
'
1onger and necessanly cofne to interact with them, so that both their
outward social character and their inward social identification are '

« .
13 'In response to this fact of the

bound to shape what they learn.
:eseer_ch process, ethqegraphers in ﬁ)th anthropology and sociology have
devel®ped a tradition of private introspection and public reporting through

’ wh.l.ch they attempt "to make explicit the ways in which their cultural

" commitments and indii(iduaiity have shaped the research process.

. It is part of the form of such research that -etmographe.rs should
.mvest:.gate and report the ways in ?ﬂuch their visible latent foles and

. their arergr-mt roles as fleldworkers shaped others' responses to them
Similarly it is theu: responsibility from the first day in the field
ghrough® the last day of writing to be aware of their cultural, ﬂ:lb/cultural,s
and J.m:h.vn.dual assumptions. They must learn to recognlze the ways in
whlch these -affect what they select to peroelve from the varied reality
about them. and they must be awareofmwthesecanboth reveal connec-
tions obscure .to others and blind them to comect-_mns others could A
clearly see. Thz.s awareness should inform.their ef forts as they set
about the t.aSk 6f weaving .their data from the fleld in Sherent

description and analysis of the processes at work there. It is then

their responsibility to giye a reasongble account of the research process *

s
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‘o reade;s wtp may i:hen dr&'ﬂz then:r eWn conclus:.ons about sources of
bias in the gathermg of data and its’ analys:.s

It bermves educatlcmal ethnographers to be aware of -this tradi-
tlonandtofollown.tscanoms Ifﬂeydo, theymaynakeasmchofa
fresh ‘contribution to our mderstandmg of sdmolmg in the United
States tlu:ough this Operf' discussion of the effects on all our findings
of researchers' dn.stunctwe social locations and ou‘rm:.tnents 4 they
do through the distinctive kinds of data their methods are able to

uncover, analyze, and synthesize. .
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1.— In a small study in the interim (Matz 1978a, ]9'?80)
© My exper:.ences were similarly intermediate.
2. Inthemtemedlatestudyml'?Smasmall,tcmnonthe

bo:de} of thh south, whites were cnly ly self-conscious about

exPreSSlng prejudice towards blacl-cs
3. It was J.nt,eresta.ng that even afte.r I had told mdlw.duals who
'hadaskedabqutnypurposes that I held the doctorate already, many .
spoke of my"."p;per“ or mys "dissertation". Research in this oont:ext‘ is t
| the'most familiar for schdol people—and especially so when done by
a woman. ' N ‘ . )
4. That's how m adult would describe it after the fact.
5. This la,ck ;:eflected my umt of analysis a5 well as my methods.
Other ethmgraphlc stud:.es wha.ch focus on a few classroans have dealt’
wach better w1th academlc proqress (Carew and nght.foot, 1979; Smith
and Geoffrey, 1968). ’ l
6. speaks of hav1ng been subjected to the "FBI complex" as
the ity he studied tried to make sense of some one who asked
‘questions and studied documénts all day (Janes, 1961).
7. Colin Tumbuld, for example, is as direct in his condemation
of the Ik tr:ib; (1972) ashe is lyrical in his‘'praise for the BaMbuti
one (1961). |
B. It'i_s perha;s vnly fair to admit that with a preschooler still
at hcme I had been professicnally involved only part time because <.3f my

camitment to be my children's primary caregiver through their preschool

years. Ihadélsobegnaci:iveintheparentgroupofthesdml that
) ‘ r .




% . . e

year, as the numbers were few and genuinely useful work needed to ’beQ
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" done. 1 wés—-and to a lesser degree remain--more involved in my parental .

role than are many researchers.
- 9. I have descrlbedtl}eschoolthempa,ctof then'ove,andsc;ne
of the pol:.tlcal and organizabional centexthghich led up to such
prec:.p:.tous action in Metz (forthoan.mg) N

10. Lest I seem tQ be claiming moral superiority,fl must add that
my husband and I chose to live.in the city primarily because it offered
“the most house for the woney in a tight housing market. We did look in
. the suburbs and weuld not have turned down an attractive suburban house.
It was only later that we fﬁny recognized and came to identify with

"our" side of the city-suburban controversy. Had we bought a suburban

house our outlook on a nurber of issues might have turned out differently.
» H

1l. Murray Edelman (1977) has written about the presence and con-
serpénces of such contradictory political beliefs, used as convenient.
He uses as his illustration our,canmon "explanations" of and responses
to poverty. ¢ -

12. It‘is also important that each of us has received our dwn
elenent.a.ry and secondary education in more or less privileged settipgs .
As researchers, we hav; experienced-the advantagt.as of atteﬁding selec~
tive and prestligious mdergraduate and graduate departments or the

disadvantages of atte.zﬂmg less prestigious ones. These experiences

'also engender cmmltrrents which color our mte.rprew{ims of educational

J.nstJ.tutJ.ons . '

13, Survey interviewers also interact with ‘the people they

!

interview, even if briefly, and this interaction leaves its traces

» .
. . . -
' ; - (/
+
-




in the answers recorded on' survey mstrmxents The 1itetatur§

on survey mter_w.ewmg izes this fact and deals with ways to |
minimize its mpact or to arrange its impact so that the mteract;on
will not lnhlblt or skew respond.e.nts'" staterrents " (Thus in a survey
des:.gned to deal with feelmgs about aging for each gender, one would
be sengitive to the impact of the age 'and gender of the interviewer
and would instruct the interviewers in the effects of certain kmas

'

of language and action relevant to the issues at hand.) However,

earch reports of fimdings based c:n survey mtemews less often

dlsclose how these matters were handled or how they affected the

4
" research than does ethnographic research.
/ :
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